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Students, the Environment and

Their Interaction: Part Il

By
John 6. Corazzini and Susan E. Wflson
Colorado State University

Student DeVeloEmgnt Regorts
—_VO » 10, Y -l b

Abstract

Environmental assessment of Colorado State Uiniversity was undertaken to
fdentify mismatches between the nceds and goals of students and the resources
and goals of the University. The perceptions and attitudes of a Jarge represen-
tative sample of CSU students were measured using the College Student Question-
naire (CSQ) and the Environmental Satisfaction Questionnaire (ESQ), an instru-
ment designed to measure stress experienced by CSU students in eieven key areas.
Information about exact events leading to dissatisfaction, coping mechanisms and
possible remedies was gathered from those students reportina stress on the ESQ.
Three primary areas of stress for CSU students are discussed: financial support,
educational-vocational plannina and personal arowth and development. Compari-
sons by sex, class and college are presented., Specific recommendations are mada,
including the recommendation that a campus environmental assessment-design

center be created.



INTRODUCTION

The major goal of rany modern universities is to provide quaility educaticn
with an emphasis on preparing students to take their places in the world. Op-
timally, students leave the university with the knowledge and skills to lead pro-
ductive and fulfilling lives and to fi-ction successfully in cpecific careers.
While meny students are prepared for roles in society, thfs goal is not reached
with all students. Students whose nzeds are not met by the university may re-
srond by constently changing majors, by secking assistance at the Health Center,
Counseling Center or other helping agency, by dropping out, or by expressing
dissatisfaction with the university in other ways. These students are thc casu-
alties of the educational process.

The percention that there are students wio experience difficulty meatirg
their recds within the university is not new. !Many college administrators and
agencies hive twuen concerned with providing as<istance to these students. Out-
reach prograiming, including preventive and developmental servicas. seems de-
signad to reduce the incidence of educational casualtics. The paraprofessicral
movenent has encbied the university to provide services to more {ndividuals +hen
could b2 reached by >-ofessionals alone. These have been positive devalupments
that haeve erhanced the mental health of university populations. The university,
however, dces not have ke resources tc provide these programs to a large per-
centag: of the population. For the most part, the university responds to casu-
alties on an individual basis after the crisis has occurred cr, woise, does not
reach them at all.

One alternative to individual trcatment is the modification of the cnvircn-
ment. In many disciplines, rescarch has shcwn that behavior is rclated to en-
vironmental conditions and that individual dysfunctioning can be the recult of
a system or envircament. Some characteristics of university environments have
been found ta be related to student self-estcem, mood and satisfaction (Incel &

Moos, 1973). Aithough the powerful effect of the envircnment is recognized,
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there hav2 been few atternts and Tittle success in altering university environ-
ments to improve individual functioning.

A WICHE (Western Interstite Cormissicn on Highar Education) publication
entitled "Quality of Educazional Life, Priorities for Today" (WICHE, 1972a)
warns: “There are -numersblc mismatches betwoen campus environments and struc-
tural organization and needs and desires of camus members” (p. 1ii). There
are conditions on campuses which cause nigh stress on students. In order to en-
hance the quality of 1ife on campuses, it would seem appropriate te design tre
environment in such a wa, that dysfunctional stress would te eliminated. By
rmatching student neeuc, coals and expectaticns to environmentzl resources,
matchas weuid replace mismatches; as students and environments become more and
more <ongrucrt; 3ducational process casualties would decrease.

If the university is to attain its goal of providing quality education,
while minimizing the number of educational casualties, creative intervertions
are needed. One such intervention {is intentional campus design. The students
bring specific needs, goals and expectations to a university environment. The
universities have specific resources and goals. Can university environments be
Jesignad in such a way as to increase the congruence between university re-
sources and goals and student needs, goals and expectations? The first ston in
this process is a thoroush and accurate assessrent of the university envirorment.
It is only after the mismatches between students and their environment are

identified that the process of design can be started.

Backaround

A university environment that has received particular attention in rccent
years is that of Colorado State University. One study of the CSU envircnmont
is reported in "Research Profiles: Student and Caipus Charccteristics,”
(WICHE, 1973b), prepared by John L. Schultz, Ph.D. (Ten percent of Colorado
State University freshmen took part in tha rescarch.) Schultz used the
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Instituticnal Goals Inventory (IGI) to determine similarities and differences
between the goals of various university sub-ponulations. He also used the Col-
lege Student Questionnaire (CSQ) and a series of structured interviews. Several
interesting findings ware reported. (1) Schultz found the student populaticn
of Coloraco State University to be highly urban in nature. (2) The CSU student
body was found to be primarily Caucasian and middle class, with cnly a very
small representation from minority groups. (3} CSU freshmen listed as their
primary goals the mastery of their particular academic field and the develuprent
of personal identity through self-discovery and social interaction. (4) Stu-
dents perceived that their goals were not being realized and that tiheir efforts
in this direction were being stifled by the nature of the environment. (5) A
significant percentage of students experienced a higher than average degrece of
incongruency between their goals and the perceived goals of the institution.
These students were predominantly career-oriented women, who were actively seek-
ing to remove thamselves from conservative parental and peer group pressures.
(6) While students accepted the importance of more traditional practices, they
desired envircnmental modifications that would allow fnnovation, off-campus
learning, democratic governments, and more emphasis on personal developrent and
self-discovery which they perceived &s critical te their economic and social
aurvival,

The data collected by Dr. Schultz were presented in further detail in twio
unpublished master's theses. In "Campus Mental Health: The Student Perspec-
tive," (1973), Lenora Bohren noted that (compared to students whose goals were
incongruent with goals of faculty and administration) "those (students) who
presently 'Tit well' with the environment were: more conservative; more busi-
ness or profession oriented; from nwie understanding families; from lcwer incoq>
families; were more dependent in terms of satisfying and considering peer and

parental views; and they preferred a more traditional environment in terms of
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preferring facvity direction during course selecticn and class assignments
(p. 117)." Bohren stressed the importance of congruency between the goals of
students and the goals of the other university sub-populations. She suggested
further research in this area which could lead to the modification of institu-
tional goals. With such modification the needs of all the constituents of the
university--students, faculty, administration--might be better satisfied. Among
her other recommendations were the following: the expansion of the freshmar
curriculum to include more avenues of individual self-expressfon; the installa-
tion of more field programs; the implementation of a more personalized teachiiig
process with smaller class sizes; and the provision of career counseling beginn-
ing during freshman orientation and continuing throushout the college years.

"Western Campus !lental Health Meeds," a thesis by Janei Scheidar-McGrath
(1973), piovided more information from the study conducted by Dr. Schultz. This
thesis focused on the evaluation of the structured and unstructured counselirg
services available at fSU. McGrath advancad the opinion that anomie was one cf
the most active forces operating on a college campus. She suguested that stu-
dents usually dealt with their problems by using resources such as peer groups,
faculty or formal organiz¢ ‘ons or by turning to drinking, drugs, sex, illness
or suicide. Comparatively few stucdents utilized the professional counseling
services avaflable at CSU. According to the author, one possible reason for
this was lack of knowledge on the student's part that such services were aveii-
able. In addition, lcGrath sugerested that the students showed a gereral detach-
ment from the university, with many students being much less involved with
extracurricular activities than they had been in high school. McGrath made
spacific recommendations regarding the Preview CSU proaram, the add/drcp pro-
cess, the advising process, the nature of student-faculty contact, the curriculum
requirements, grouping by majocr in the dormitories, st:dent {solation, students'

Yack oF mobility, and coping mechanisms. She suggested that if modifications
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in these areas were implemented, the students of CSU would find themselves in
a much more beneficial environment.

Another study, “Students, the Environment and Their Interaction,” (Huebner,
et al., 1974) provided further support for the idea that there was an incongru-
ency between students and their environment. The authors of this study used the
College Student Questionnaire (CSQ) and the College and University cnvironment
Scales (CUES). The results sugacsted that, at the time of testing, a large
number of students were dissatisfied with faculty, administration, their majo:s,
and other students. The study also pointed out that the typical student, while
intending to go on to graduate schcol and a professional 1ife, hud a primary
interest in interpersonal relationships and growth. Academic pursuits were
secondary. It was suggested that this might be a source of incongruency between
the students' needs and the CSU environment. The perceived lack of environmental
support for the pursuit of interpersonal development could have been responsible
for the high degree of dissatis‘action reported. In their conclusions, the
authors suggest further ‘nvestigation to ascertain whether vhe typical CSU stu-
dent does, in fact, feel alienated. If this hypothesis were confirmed, then
changes could be introduced int) the environment to create a better match between
students and institutional goals, valuec ard expectations.

The studies roted above are consistent in finding that there are a number
of mismatches between students and the CSU environment. However, the results
are open to question because the samples useJ were small and not always represen-
tative. In additié%. the studies failed to pinpaint exact precipitating events
leading to dissatisfaction, and minimal attention was paid to eliciting alterna-
tive program suggestions from students. Therefore, before making specific sug-
gesticns for environmental redesign, further study of the CSU environment is
necessary. The present siudy measures percepticns and atiitudes of a large,

representative sample of CSU students. In addition. students are asked if the
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mismatches reported in the earlier studies are actually mismatches for them. In
the areas of expressed dissatisfaction, information is solicited about precipi-

tating events, cuping mechanisms and possible remedies.

METHODCLOGY

Instrumentation

Two instruments were used to study the student-environment fit: The College

Student Questicnnafve /0SM} and the Environmen*t1l Satisfactionr Questionnaire

(ESQ). The €SQ (Pawt II), a 200 item multiple choice questionnaire, employs a
multi-method approach & environmental assessment, gathering biographical, per-
ceptual, behavioral and attitudinal information about student populations. Some
test items yather demographic data while others contribute to the CSQ's eleven
scales. Six of these scales assess student functioning in the environment of

the particulaer institution being scudied: Satisfaction with Faculty (SF); Satis-
faction with Administration (SA); Satisfaction with Major (SM); Satisfaction with
Students (SS); Study Ha:b:ts (SH); and Extracurricular Involvement (EI). The five
rematning scales measure student attitudes: Family Independence (F1); Peer
Independence (P1); Liberalism {L); Social Conscience (SC); and Cultural Sophis-
tication (CS). Brief definitions of the CSQ scales are presented in Table 1.

In addition to the standardized items, the CSQ allows for the insertica of
items designed to gather local information. The local items (cf. Appendix A)
used in the present study included: college major, minority affiliation, Colo-
rado residency, overall stress, stress and the semester system, knowledge of
services, and accessibility of services.

The ESQ (cf. Appendix B) is an instrument which gathers information concera-
ing th2 fit batwean CSU students and their environment. The instrument hz2s two
parts. In Part I, students are asked to respond to eleven Likert-type ftems.

The items refer to areas of possible stress that were suagested by recent re-

search reports on CSU students (Bohren, 1973, Huebner, et al., 1974;
9



TABLE 1

Brief Definitions of the Scales in the
College Student fuestionnaires

{(FI) Family Independence refers to a generalized autonomy in relation to
parents and parental family. Students with high scores tend to perceive them-
selves as coming from families that are not closely united, as not consulting
with parents about important perscnal matters, as not concerned about 1iving up
to parental expectations, and the like. Low scores suggest “psychological"
dependence on parents and family.

(P1) Peer Indgﬁendence refers to a generalized autonomy in relation to
peers. Students wit gh scores tend not to be concerned abnut how their be-
havior appears to other students, not to consult with acquaintances abcut per-
sonal matters, and the 1ike. They might be thought of as unsociable, intro~ -
verted, or inner-directed. Low scores suggest conformity to prevailing peer
norms, sociability, extraversion, or other-directedness.

(L) Liberalism 1s defined as a political-economic-social value dimension,
the nucleus of which is sympathy either for an ideology 0f change or for an ide-
ology of preservation. Students with high scores (11berals) support welfare
stetism, organized labor, abolition of capital punishment, and the like. Low
scores {consefvatism) indicate opposition to wel®are legislation, to tampering
with the free enterprise system, to persons disagreeing with American political
institutions, etc.

(SC) Social Conscience is defined as moral concern about perceived social
injustice and what might be called "instituticnal wronzdoing” (as in government,
business, uninns). High scorers express concern about poverty, illeaitimacy,
Juvenile crime, materialism, unethical business and labor union practices, graft
in government, and the 11ke. Low scores represent repor:ed lack of concern,
detachment, or apathy about these matters.

(CS) Cultural Sophistication refers to an authentic sensibility to {dzas
and art forms, a sensibiTity that has developed through knowledge and expei'i-
ence. Students with high scores report interest in or pleasure from such things
as wide reading, odern art, poetry, classical music, discussions of philoso-
phies of history, and sc forth., Low sccres indicate a Yack of cultivated sensi-
bility in the general area of the humanities.

(SF) Satisfaction with Faculty refers to a general attitude of esteem for
instructors and the characteristic manner of siudent-faculty relationships at
the respondent's college. Students with hich scores regard their instructors
as corgetent, fair, accessible, and interested in the problems of individual
studants. Low scores imply dissatisfaction with faculty and the general nature
cf student-faculty interaction.

(SA) satisfaction with Administration is defired as a generally agreecable
and uncritical attitude toward the college administration and administrative
rules and regulatfons. High scores imply satisfaction with both the nature of
auministrative authority over student behavior and with personai interactiors

1e



TABLE 1 (continued)

with various facets of the acministration. Low scoras imply a critical, perhaps
contemptuous view of an administration that is variously held to be arbitrary,
impersonal, and/or overly paternal.

(SM) Satisfaction with Major refers to a cenerally positive attitude on
the part of the respondent about his activities in his field of academic concen-
tration. High scores suggest not only continued ,ersonal commitment to mresent
major field, but also satisfaction with departmental procedures, the quality of
instruction received, and the level of personal achievement within one's chosen
firld. Low scores suggest an attitude of uncertainty and disaffection about
current major field work.

(SS) Satisfaction with Students refers to an attitude of approval in re-
lation to various characterizcics of individuals comprising the total student
body. High scores suggest satisfaction with tha extent to which such qualities
as scholastic integrity, political awarensss, and particular styles and tastes
are perceived to be characteristic of the student body. Low scures imply dis-
approval of certain characteristics that are attributed to the over-all student
body.

(SH) Study Habits rafers to a serious, disciplined, planful orientation
toward customary academic obligations. High scores represent a perceptior of
relatively extensive time devoted to study, use of systematic study routines
and techniques, and a feeling of ccnfidence in preparing for examinations and
carrying out other assignments. Low scores suggest haphazard. verhaps minimal,
attempts to carry through on instructional requirements.

(EI) Exiracurricular Involvement is defined as relatively extensive parti-
ctpation in organized extracurricular affairs. High scores denote support of
and wide involvement in student government, athletics, religious groups, pre-
professional clubs, ard the 1ike. Lowv scores represent disinterest in organized
extracurricular activities.

A1l eleven scales in Part 2 consist of ten 4-alternaiive
quastions. Raw scores range from 10 through 40. No items
are inciuded in moure than one :cale.

Reproduced from Comparative Data_for follece Student Questionnaire, Part I,
Educaticnal Testing Service, 1965.
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McGrath, 1973; WICHE, 1973b). Part I assesses how stressful these areas are for
students. Part Il of the 7SQ uses an environmental referent to gather informa-
tion about the student-environment interaction. The concept of environmental
referent was proposed by Eanning (Huebner, 1975) and further developed by
Huebner (1975). The technique used to collect the environmental referent in-
formation or the ESQ was developed by the autkors for the present study. In
Part II of the ESQ, students who report a particular area as stressful {“ctrongly
disagree” or "mildly disagree* responses on Part I) are asked to provide more
information about this area. The referent has three parts:
(1) "What things in the environment exist or ":ive hapgened to
make you feel this way?"
(2) "How have you responded to this situation or feeling?"
(3) "What could be done to change the environment (physical,
organizational, or functional, etc.) to improve the
situation?"
Procedure
Since the study was a follow-up of an earlier one which had been repcrted
to the University President, Vice Presidents, Deans, and various agency Dir-
ectors, (Huebner, et 2l., 1574) these persons were asked to serve as censultante
for the present study. Two Tetters (cf. Appendix C) were sent to the consultant,
to keep them apprised of progress on the study and to elicit thetr suggestions
for its design. As a result of their irput, it was decided to collect the data
using a random stratified sample instead of selecting large classes thounht to
be representative of each colleqe. |
The data collection took place during Winter Quarter, 1375. Students 1in
the sample were sent an informational letter on January 23, 1975 (cf. Appendix D).
Another letter followed, requesting the students’ presence at a testing site on

one of four evenings. At the same tiwme, volunteers began telephoning students

12
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asking for their participation. After the initial week of testing, a mailing
was sent to those students whohad not yet responded to the request for partici-
pation, followed by a postcaid once more soliciting students' participation.

A1l students in the sample were requested to complete the CSQ. The first
400 who were tested were also given the ESQ.

Sample

A random sample, stritified by class and representing approximately 9% of
the population, was drawn from the entire CSU student population. Of the 1,459
students in the sample, 952 or 65.7% responded. Sixty-seven responses were not
usable because they were incorrectly coded or were returned after the cutoff
date, leaving data from 885 students to be included in the analyses. In some
cases, the total number of subjects reporting a given characteristic does not
equal 885 because of missing data.

The sample included 453 men (52%) and 423 women (48%). Eighty-four percent
of the sample were unmarried, 57 percent lived off campus and 73 percent were
Colorado residents. Sixty-six respondents (7%) identified themselves as members
of an ethnic or racial minority. The sarple included 204 freshmen (23%), 175
sophomores (20%), 172 juniors (19%), 233 seniors (26%), and 101 fifth year and/or
graduate students (11%). The represcntativeness of the sample by college is
shown in Table 2.

A subsample of 400 students completed the Environmental Satisfaction
Questionnaire (ESQ). The subsample included 216 men {54%) and 180 women (45%).
Fifty-four percent of the subsample 1ived oFf-carpus and 74Vpercent were Coloradd
residents. Thirty-three respondents (8%) identified themselves as membders of
an ethnic or racial minority. The subsample inciuded 111 freshmen (28%), 82
soptomores (21%), 79 juniors (20%), 95 seniors (24%), and 33 fifth year and/or
graduate studenmts (8.2%). The representativeness of the subsample by ccllege

is shown in Table.2.
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TABLE 2

Comparison of Number and Percentage of Students Within the
Nine Colleges for the Total CSU Population and Students

in CSQ and £SQ Samples

CSU Population CSQ Sample ESQ Sample
College of Study
N % N % N 4
College of Agri-
cultural Sciences 1183 8 62 7 31 8
College of
Business 1643 10 84 9 35 9
College of
Engineering 1112 7 71 8 33 8
College of Forestry
& Natural Sciences 1748 11 84 9 42 11
College of Home
Economics 1584 10 99 11 42 11
College of Humanities
& Social Sciences 3967 25 201 23 90 23
College of Natural
Sciences 2144 i4 124 14 67 17
College of Profes-
sionwel Studies 1098 6.9 49 8 21 5
College of Veterinary
Medicine & Bio-
Medical Sciences 1404 9 75 8 33 8

14




RESULTS

College Student Questionnaire (CSQ): Scale Scores

The eleven scales of the CSQ ware designed to measure student perceptions,
bekaviors and attitudes. These scales are "summated,” based on four option
Likert-type items. Scale scores can range from 10-40, a score of 10.0 indicat-
ing that all students rated the items in the response category "1" and a score
of 40.0 indicating that all students rated the items in response category "4."
Thus, the scale score is an approximate mean rating for each item summed for
the ten scale items.

ETS conducted a normative study involving 1,500 students in 1266-1967. The
results of the 1975 CSU study are presented in Table 3 compared with the ETS
norm group and the 1973 CSU sample consisting of 284 students (Huebner, et al.,

1974). Average raw scores and average percentile scores, based on the ETS norm

[ Y.

group, are presented. Averaqe raw sccres are also presented graphically in
Figure 1. It can be seen that while the 1973 CSU scores fall considerably below
the national norms on a number of scales, the 1975 CSU scores are much more
consistent with the 1956-67 norms.

The scale scores of the CSQ were further analyzed to investigate differ-
ences between subgroups of students. Differences between the sexes, the Univer-
sity classes and the cclleges were explored. Analysis of variance procedures
were used to detect overall differences between groups. Results are presantad
in Tables 4, 5, and 6. Where appropriate, Scheffé's method of multiple compari-
sons was used.

Cerparing the scores of men and wonen on tihe CSQ scales, highly siynificant
differences were founc on the scales that assess attitudes. Man scored signifi-
cantly higher on the Family Independence (FI) and Peer Indeperdence (PI) Scales,

while women scores significantly higher on the Liberalism (L), Social Conscience

[
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TABLE 3

CSQ Scale Scores: Comparison of CSU 1975
and 1973 samples with 1966-67 Norms

! ETS
CSU 1975 CSU 1973 1966-67
. Average Average Average Averacge Average
Raw Percentile Raw Percentile Raw
CSQ Scale Score Score Score Score Score
Family
Independence (FI) 24.6 65% 25.8 70% 22.2
Peer
Independence (PI) 25.2 60 23.1 40 24.0
Liberalism (L) 27.9 65 25.5 50 25.9
Social
Conscience (SC) 29.7 65 it 24.8 28 28.0
Cultural
Sophistication (CS) | 2.6 | 45 18.6 20 23.5 |
Satisfaction with }
Faculty (SF) 23.6 30 15.% 3 o 25.3 f
Satisfaction with _ i ?
Administration (SA) | 25.9 48 | 17.2 5 | 26.3 |
Satisfaction with | i
Major (SM) 27.1 48 | 17.7 3 | 27.6
Satisfaction with § _ ; :
Students (SS) 5.0 ¢ 5 P 17.3 <3 1 26.8
Study Habits (SH) 25.3 | 50 | 13.3 <3 25.2
Txtracurricular | i
Involvement {EI) 18.0 28 238 70 20.8

16
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(SC) and Cultural Sophistication (CS) Scales. MNo significant differences were
found on the scales assessing student functioning and satisfaction with the
University environment.

There were significant overall differences between the classes on ten of
the CSQ subscales. The results of the Scheffe comparison tests indicate specific
differences. (1) On the Family Independence (FI) Scale, senfors and graduate
students scored significantly higher than members of other classes. (2} On
the Peer Independence (PI) Scale, uraduate students scored significantly higher
than juniors or freshmen, and sophomores and seniors also scored significantly
higher than freshmen. (3) Seniors scored significantly higher than freshmen or
Juniors on the Liberalism (L) Scale. (&) Graduate students scored significantly
higher than freshmen or juniors on the Cultural Sophistication (CS) Scale.

The scales measuring student functioning and satisfiction revealed several
differences between the classes. (1) Craduate students scored significantly
higher than all cther classes on the Satisfaction with Faculty (SF) Scale. (2)
Freshmen scored significantly higher than seniors on the Satisfaction with
Administration (SA) Scale. (3) Graduate students scored significantly higher
than freshmen on the Satisfaction with Major (S!%) Scale. (4) On the Study
Habits (S+) Scale, graducte students scored significantly higher than freshmen,
sophomores or juniors, and seniors scored significantly hicher than freshmen.
(5) On the Extrecurricuicr Invoivement (EI) Scale, freshmen, juniors and sopho-
mores scored significantly higher than seniors or graduato students.

There were signi<icant overall differences between the colleges on eight
of the CSQ subscales. The results of the Scheffé cosparison tests indicatz the
following specific differences. (1) Tr2 college of Engireering scored signi-
ficantly higher than the colleges of Business or Home Econoxics on the ramily
independence (FI} Scale. (2) Students from the colleges cf Engineering and

Veterinzry liedicine scored siognificantly higher than the Lome Economics students
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on the Peer Independence (PI) Scale. (3) Students from the college of Humanities
and Social Science scored significantly higher on the Liberalism (L) Scale than
the students from the colleges of Agricultural Science, Business, Engineering,
Professional Studies or Veterinary Medicine. (4) Students from the colleges of
Humanities and Social Science and from the college of Home Economics scored
significantly higher thanthe Engineering students on the Social Conscience (SC)
Scale. (5) Students from the college of Humanities and Social Science scored
significant’y higher on the Cultural Sophistication (CS) Scale than students
from the colleges of Agricultural Science, Business, Engineering, Forestry or
“rofessional Studies. HNatural Science students and Veterinary Medicine students
also scored significantly higher than Business students on this scale.

Turning to the scales measuring student functioning and satisfaction, sev-
eral sigrifizant difs ences emerge. (1) Natural Science students scored signi-
ficantly higher on the Satisfaction with Faculty (SF) Scale than students of any
other college. (2) Home Economics students scored sianificantly higher than
students of any other collece on the Satisfaction with Administration (SA) Scate.
(3} Engineering students séored significantly higher on the Satisfaction with
Major (SM) Scale than students in the colleges of Business, Home Economics or
Humanities and Social Science. (2) o significant differences were found on
the Satisfaction with Students (SS) Scale, the Study Habits (SH) Scale or the
Extracurricular Involvement (EI) Scale.

It should be noted that some of the differences discussed above, while
statistically significant, represent rather small differences in mean scores
between sexes, classes and colleges. PReaders are referred to the tsbles, wheie

mecn scores are presented.
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o TABLE 4
i
CSQ Scale Scores: Comparison Between Sexes at CSU
—y- —— g e
FI Pl L SC CS ST SA
W.. a ..vM g Wl g ..vM a X 5 .VN [$1 WA (8]
Men 25.315.0(25.8]14.00127.314.9|28.714.6]21.6]5.4(23.9[5.0125.814.5%
— . .-
Women 23.914.9(24.614.0128.5]4.6/30.9]|4.5 mwwu 4.5 wu.wga.w 76.1(4.7
F 18.86*** [17.91*** 114 (Q1***| 52 68***| 30, 78%** 3.79 1.32
* p< .05 .
** p< .0l
*** p < .001
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55 SH
x| o x| o
] - )
26.114.0125.7214.%
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25.9073.9125.414.%
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TABLE 5

]
[+ o]
' CSQ Scale Scores: Comparison
FI PI L SC CS SF
Class x| o X | o X | o x| o X X | o
Freshman 23.014.6124.1]3.7127.2|14.2129.3|]4.6|21.8 23.1(4.6
Sophomore 24.1(5.1125.414.2127.5|4.5(29.6(5.0(22.9 27.414.4
e R
Junior 24.1,4.8124.814.0)127.1(4.9129.1{5.0 21.7 23.2(4.4
- U R N S S
Senior 25.914.8125.9/4.0]/29.0]/4.9130.3/4.6(23.2 23.68(5.1
Graduate 27.015.2126.4|3.8|28.8/5.3(30.3(3.9]24.0 26.415.3
F 16.70*** | 8.20***| 6.34***| 2.40* 4.93%*%|12,494nn
* p< .05
** p < .01
*** p < ,001

Across Classes at CSU

x|

27.103.8

’7.214.4

’8.714.7

3,08+

19,2138

18,014,

16.614.7

16.813.0

16.613.0

14,674+
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TABLE 6 M

N CSQ Scale Scores: Comparison Across Colleges at (SU
- e e v A Mg VT e cmame R b et ol . ot e e rebe -+ = e a5 o rane ety ® e et —— G [P - ——
FI PI L SC CS$ S SA SM S5 SH Ll
College | - - = .illsww.:s;-awu%;,;z;qu‘efte:Hif:.. R I e I B -
X g X a X a X [o] X g X g qa X [¢] X 3] X 3] X (3] X )
Agriculture 23.914.1/124.9|3.5|26.0[5.0(29.2|4.7|121.7(5.3{23.4|5.2|26.7]3.9127.5]3.8125.9(4.0{75.5|4.2118.4|4.3
Business 23.014.2:24.3[3 7|126.5[3.9(29.0(3.9|20.0{4.3/23.0[4.4[25.7(3.,9|25.7(4.}|25.6(A. }|?20.6]0.7]18.5]|0,1
Engineering 26.7(5.9126.5/4.3(26.615.4[27.6{4.6(21.2|5.2]24.5/5.2126.1[4.5{29.4|4.0{27.13.6]25.9[3.9]17.3|17.8¢
. .:L-ea11:=i$:az;,|aclen‘;;eqil‘--;z,.1: IS UV B S L
Forestry and
Nat. Resources 25.915.2125.8|4.1(28.014.2(29.1{4.6{21.715.2[22.5|4.7125.014.7126.7]3.6/26.0(4,0[20.4{3.6[17.9]4.3

p—— — g

aIJ11| ff ,. SO SR - - AU
Heme Economics 23.3(5.0)23.8|3.8|28.2|4.5[30.8|4.7|22.3]4.4122.4]4.6|26.9(4.6]26.1|4.4]20G.4]3.8|75.3/4.0]18.1(4.2

Nat. Sciences 24.8(5.0(25.4)14.01{28.6|4.7|25.714.8123.4(4.9|124.6|4.8]126.3(4,2127.714.1 A13.9125. 04071800400
e e e e e - cl\L-i;.l?-:- [ IUURR URNY DU PRV DR S SN R . o

Humanities and
So:ial Sciences 24.8(5.0(25.014.2129.8(4.7|131.0(4.7|24.7(5.6/23.9]4.8[25.314.1126.3]|4.5/25.9|4.8125.0|a4.7{17.713.4

NS
p

Professional
Studies 25.015.1125.2(3.1126.4(4.2129.6]4.2|120.814.7(24.115.7(26.4|4 5|27.314.526.0]3.6|25.9(4.1119.014.1
: _ S ,4-.. B PR R I I S R N S A
Veterinary Med.
and Biomedical
Sciences 24.6(4.6126.2(4.2126.8(4.8|129.0(4.8(23.3(5.5(23.3|14.4]|26.3|4.7(28.2(|4.4(25.413.9|26.6/%.0{17.413.9

_ e R ER EESF S (S PR I B , R D
F 4,39%%*% 14 06*** |8,72*%** | 5,40** |9.68** [2.53** [2.08* 5.81%*% 11,16 1.76 1.17

N S SO (SR S S S N

* p< .05

** p < .01

**% 0 < 001
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College Student Questionnaire: Selected Standardized Items

Individual CSQ ftems of particular interest in the present study were
isolated and grouped by topic area.

General - Thirty-six percent of the studenits sampled indicated that their
greatest satisfactfon at the University was found in coursework or vtudies,
while 39 percent found their greatest satisfaction in extracurricular activi-
ties or social interactions and 24 percent found greatest sat{sfaction in seclf-
discovery. Those areas identified by students as their greatest prodiems at the
University included course content (232), identity (19%), and finances (16%).

A large number of the students (73%) felt little if any interest by the Univer-
sity in them as individuals.

Vocational concerns - Almost all students sampled (88%) had made at least

tentative vocational decisicns. Slightly more than half (55%) expect to g0 to

a graduate school or professional school. Uthen asked to choose among various
occupational futures, 32 percent of those sampled preferred a professional ca-
rear, 20 percent preferred an academic career, and 14 percent preferred a busi-
ness career. Over half of those sampled (54%) were dissatisfied with assistance
in educational and vocational plaming provi-ad by the University.

Firancial concerns - Lass than half of thoce students respending (42%) were

dependent on their parents as the main source of financial support. Th2 rest
relied on jobs, scholarships, lozns, savings and other sources of suppert.
Thirty-sever percent of the students expected to be erployed during the school
year, usually on a part-time basis. As noted abcve, 16% of the respondents
identified finances as their greatest problem at the University.

Student-faculty intoractions - Most students szmpled (Sﬁi) had no close

relationships with focultv. Sixty percent of the siuydents reperted that feser
than half of their teachers knew them by name and 63 percent Telt that less

than half of the faculty were genuirely interested in stude-ts. However, caly
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17% ov the students were dissatisfied with the opportunities available to meet
with professors about coursework.

College Student Questionnaire: Selected Local items

Of the local items specifically designed by the investigators for the pre-
sent study, four are of particular interest. These items attempt to measure
(1) perceived knowledge of University services, (2} perceived accessibility of
University services, (3) degree of overall stress, and (4) degree of stress at-
tributed to the changeover to the semester system. Responses to these items
are presented in Tables 7 and 8. Trenty-six percent of the students sampled
do not feel that they have a good knowledge of University services and 20 per-
cent do not find it easy to locate and use University services. !hile the ma-
Jority of students sampled (57%) reported little or no stress, a sizeable per-
centage (43%) reported moderate to extreme overall stress.

Differences between the sexes, the University classes and the colleges
were explored using analysis of variance procedures and Scheffé's method of
multiple comparisons. No significant differences were found between sexes or
among the nine colleges on any of the four iters. Sicnificant differences be-
tween the cliasses were found on two items (see Table 9). On the item mcasuring
perceived knowledge of University services, seniors scored significantly higher
than freshmen or sophomores, and juniors also scored significantly higher than
freshzen. On the item measuring stress attributed o the chance to the semaster
system, graduate students and seniors scored significantly lower than the other
classes.

To investigate the interrelaticnships among stress, knowledge of servic:s
and ability to Tccate and use servicaes, correlation coefficiznis were cerputed
for each pairing of the four itess. The results are shown in Tadle 10. A
substantial positive correlation was fcound between “knowledge of services,”
that is, whether students thcucht they had a good knawiedge of University

services, and "accessibility of services,"” that is, ¥hather studeats reccorted
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CSQ Local Items:

b e e e

(1)
Strongly Disagree
[tem Disagree Somewhat
N 7 N
Good
knowledge of
services 59 (77%) 167
Easy Access-
ability of
seryices 52 (6%) 127

TABLE 7

Response Alternatives

- et e e g

(4)
Agree
Somewhat

N tf

349  (397)

350 (40%)

o

Knowledge and Accessibility of Services

(5)

Strongly
Agree

iy
:
/

(147

147 (177)

N

-
D
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TABLE 8

CSQ Local Items: Stress Experienced by Students

Response Alternatives
(1) (2) (3) (4) (5)
No A Little Moderate Consider- Lxtyeme
Item Stress Stress Stress able Stress Stress N
.. N_ %2 | N % [ N XL [ N % | N_
Overall
stress 41 (5%) 424 (484%) 281 (127) 76 (92) 27 (277) 344
Stress and
the Semester
system 393 (46%) | 221 (25%) 140 (16%) 54 (67) 25 (37) B33 ¥

8

2

IC

Aruitoxt provided by Eic:

E






TABLE 9

CSQ Local Items: Comparison Across Ciasses at CSU

Knowledge of | Accessibility Overall | Stress and the
Class Services of Services Stress Semester System
‘X— [*] ; [*] -X- [¢] ; (¢
Freshman 3.0 1.2 3.411.1 2.64 0.9 2.111.0
1 Sophomore .3.31 1.1 3.511.1 2.6/ 0.9 2.211.1
Junior 3.6 1.2 3.611.1 2.510.8 2.311.1
Senior 3.6 1.1 3.6 1.2 2.510.8 1.5 1.0
Graduate 3.4] 1.2 3.711.2 2.610.8 1.310.7
F §. 13+ 1.73 1.02 30.03%w*
* p< .05
** p < .0l
*** p < ,001




TABLE 10

Intercorrelations of CSQ Local Items

-25-

Accessibility Overall Stress and the
of Services Stress Semester System

Knowledge
of services .52k ** -, 11** -.09*
Accessibility
of services -, 17%%* -, ]6%%x
Overall
stress WY A i
* p< .05
* R “ .01
*kk p_E .001
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that they found services easy to locate and use. A moderate positive correla-
tion was found between overall stress and stress attritited to the semester
system. HNegative correlations of small magnitude were found béiween the two
ftems on stress and the items on knowledge and accessibility of services.

Environmental Satisfaction Questionnaire, Part I: Item Scores

Part I of the ESQ consists of eleven items, referring to possible areas of
stress in student 1ife at CSU. Alternative responses for each item for a five-
point scale: (1) strongly disagree; (2) mildly disagree; (3) agree/disagree
equally; (4) mildly agree; and (5) strongly agree. All items are worded so that
endorsement of the item indicates satisfaction or lack of stress; therefore,
higher scores represent higher degrees of satisfaction. Table 11 summarizes
the responses of the students to the eleven ESQ items. Special attention is
given to the number of students expressing dissatisfaction, since it is these
students who are asked to provide environmental referents in Part II of the ESq.

The ESQ item on finances elicited more indications of stress than any other
ESQ ftem. Nearly one-half of the students sampled (47.7%) indicated that fin-
ances are a problem for them. More “han one-third of the students sampled
(35.5%) disagreed wth the statement, "I feel valued as a person at CSU," and
31.7% disagreed with the statoment, "My advisor is helpful to me." Approxi-
mately one-Tourth of those sampled (24.4%) disagreed with the statement,
"Faculty members have shown an interest in me."

Differences between the sexes, the University classes and the colleges in
response to the ESQ items were explored using analysis of variance procedures
and Scheffé's method of multiple comparsons. Heans, standard deviations and
F-ratios appear in Tables 12, 13, and 14.

Significant differences between responses of men and women were found on
two ESQ items. lomen were more Iikely (1) to agree that vocational help is

available and (2) to agree that they would go to the Learning Lab for assistance.
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ESQ: Means, Standar- Deviations and Item Response Frequencies

Mildly Disagree
Absolute Fre- %
quency

isagree
Total
Percent

Strongly Dlsa-[’
gree Absolute %
Frequency

x|
Q

ESQ ITEMS N

. My major is pre-

paring me for a
 [o] + JOPO N

400

4.0

1.1

19

4.7

26

6.5

11.2

. Help in making a

vocational choice
is available to

398

.96

£l

10.2

13.2

I am satisfied
with self-direc-
ted learning ex-
periences at
CSU.evveeann...

395

.98

10

51

12.7

15.2

. Being a student

at CSU provides
me with oppor-
tunities to find
out who I am....

397

20

48

12

17

. Finances are not

a significant
problem to me...

430

98

24.5

93

23.2

47.7

. I would consider

going to the
Counseling Cen-
ter if I had a
personal or voca-
tional problem..

399

26

51

19.3

. My advisor has

been helpful
tome...........

398

1.3

56

71

17.7

31.7

. Freshmen do not

feel isolated
on this campus..

389

3.311.1

59

14.7

21.9

. In my experience,

faculty members
have shown an
interest in me..

398

__J+

3.311.1

o
wn

71

17.7

24.2

10.

I personally feel
valued as a per-
son at CSU......

398

1.1

13

90

22.5

35.5

11.

I would go to
the Learning
Lab if I needed
tutoring........

398

1.1

4.5

60

15

19.5
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There were significant overall differences among the classes on seven ESQ
ftems. Using Scheff€'s method of multiple comparisons, specific differences
were found on five of the items. (1) Graduate students and seniors were less
1ikely than were freshmen to agree that there are sufficfent opportunities for
self-exploration at CSU. {2) Freshmen were less likely than graduate students
to agree that advisors are helpful or that faculty show an interest in them.
(3) Jduniors were less Tikely than were freshmen to agree that they would seek
Learning Lab assistance. (4) Graduate students, seniors and juniors were more
Tikely than were freshmen to indicate a belief that freshmen are isolated at CSU.

Significant differences among the colleges were found on five ESQ {tems.
(1) Students from the college of Humanities and Social Sciences were less Tikely
to agree that their majors are preparing them for jcbs than were students in
the Colleges of Business, Home Economics, Agricul ture, Engineering or Profes-
sional Studies. (2) Students from the College of Business were more likely to
agree that finances are not a problem for them than were students in the other
colleges. (3) Students from the Colleae of Agriculture were more likely to agree
that their advisors are helpful than were students in the other colleges. (4)
Students from the College of Professional Studies were more 1ikely to agrece
that faculty show an interest in them and that they feel valued at CSU than were
students in therother colleges.

The investigators cxpected that specific stress indicsted by response to
ESQ items would be related to knowledge of University services, ability to locate
and use services, and overall reported stress. To explore this possibility,
correlation coefficients were calculated betiecen ESQ items and three orevicusly
discussed CSQ Tocal items. Results are chown in Table 15. Correlations, while
small, are in the expect:d direction and are statistically significant in most

cases.
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ESQ Items:

TABLE 12

Comparison F=tween Sexes

'
N
N
'
=]
@
= - [
(o] ot (8] (@] o
— s ) — c c | >,
- c . o - W — c o H o) £0 [og]
o 0 o — © [o3] — } 9 [« I > g
- O Han [ S Q QU W o £+ > © -
o ey e T - 1 O c w @ v £ o — a fod
Qo o Q. L — — o] [ =] -— Y — o2 Q o [
O - QD — -~ -— o 3C > Q@ O [GRr =) —= [js Qe
&~ O oW vV U X - O W he) “own o c R U ©
a v = vV — v u- QOO << L e e VML — |
Xlo | x|t Xx]o [ XX x 1= | x Xl X Xl ox
- - —_— N SRS S SR
Men 4.1{1.0] 3.4;0.v 3.501.03.501.1]2.3[1.4] 2.4{1.1}3.3[1.4]3.3{1.0;:2.4]1.1 3.0Nn.21 3 WT. 1
: - -t =
Women 3.9(1.21 3.611.8] 3.5/1.0|3.611.1}2.7]1.4] 3.6]1.1 3.211.27 3.241.213.311.1 . 290111 3.611.1
- - SRS S S (NP SR I A S S SR S N
F 0.95 4.25* 0.01 1.00 1.18 3.00 7.06 2.33 1.18 0.€3 4 £2%
| S T S . i o1

O

Aruitoxt provided by Eic:

E



TABLE 13

ESQ Items: Comparison Across Classes
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Freshman 3.8 11.113.41.043.6 |1.0]3.8|1.0(2.6|1.4(3.4|1.1(3.0{ 1.33.7{1.2|3.0]1.112.7|1.1{3.7]1.0
Sophomore 4.11.0|13.5(0.9(3.5 {0.913.61.1{3.011.5(3.3(1.2(2.1(1.4(3.5{1.013.3(1.043.1[1.1{3.4|1.2 -
4 ™
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* p< .05
** p < .01
*** n < .001
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TABLE 14

ESQ Items: Comparison Across Colleges
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Agriculture 4.5/ 0.6/3.571.1|13.5/ 0.913.6| 1.3{2.6|1.113.6| 1.2|3.8] 1.5/3.2(1.2{3.0]1.112.9)1.2|3.6] 1.0
Business 4.3/ 0.8|3.2] 1.03.4| 1.1(3.5|1.2(3.3|1.5/3.1} 1.2|3.0! 1.4(3.6] 1.2{2.8{1.2]2.5|1.213.3] 1.2
Engineering 4.5/ 0.7|3.6] 0.8/3.5( 1.0(3.2 | 1.0(3.2 | 1.4(3.3| 1.0{3.5} 1.2{3.410.9(3.7]0.9!3.1]1.1]2.9! 1.0
Forestry and
Nat. Resources | 4.1]1.1(3.4)0.9/3.5/0.9|3.3(1.0{2.4|1.4|3.1]1.2]2.9}1.5/3.5(1.1{3.211.1|2.8]1.2(13.4! 1.1
Home Economics | 4.3 1.0{3.8( 0.9(3.7]| 1.0(3.7]1.1(2.9}1.3|3.710.9}3.7} 1.1(3.311.2{3.4|1.1]3.0] 1.213.6]| 0.9
Nat. Science 3.8(1.1|3.4]| 1.1|3.5{ 1.0/3.5| 1.0{2.8 1.3|3.7| 1.2|3.3| 1.2(3.3{1.1(3.5]1.1|3.1] 1.2]3.5" 1 3
Humanities and
Social Science| 3.4( 1.213.5/0.9(3.3] 1.0/3.61.1|2.4|1.4|3.6{1.1l2.9] 1.3(3.6| 1.1(3.3!11.2|2.9|1.113.6] 1.1
Professional
Studies 4.51 0.913.71 0.3|3.7| 1.2;3.6 | 1.0{2.9| 1.6{3.5| 1.2(3.6) 1.2|3.2]1.0!3.86]/0.9/3.6|0.9(3.4{1.0
Veterinary
Medicire 4.1 1.313.5/ 0.8]3.7] 0.943.5[ 1.2|12.9(1.2}3.4} 1.1]3.1] 1.4]3.1]1.213.4]1.1|12.9(1.0(3.4] 1.0
F 6.49%x> 1.17 0.90 0.62 2.68** 1.64 3.02** 1.19 2.62** Z.19* 1.54
* p<.05
** p < .01
***x p < 001
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TABLE 15

CSQ Items: Correlation with three CSQ local items

Overall Krowledge of Accessibility
Stress Services of Services
i Preparation for job -.15 ** .09 .12 *

Vocational help -.13 ** .24 *xx .25 ***
Self-directed
learning -.24 *ax .04 (16 ***
Self-exploration -.15 ** .16 ** .16 **
Finances -.14 ** -.04 .05
Counseling Center .08 .16 ** .14 *+
Advisor .19 **x .é;.*** .30 *xw
Freshman isolation .00 .02 .05
Faculty interest -.20 **+ .14 *x ' 25 wrk
Valued at Colorado
State University -.2G .25 .36 *xx
Learning Lab -.11 * .20 *xx 211 0*

.05
.01
.001

* %

T T T

IAtAtA

*h Kk
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Envirs ental Satisfaction Questionnaire, Part II: Environmental Referents.

The students were requested to provide environmental referents for each
ESQ item which they had marked “strongly disagree” or “mildly disagree." Three
questions were asked: (1) llhat things in the environment exist or have happened
to make you feel this way? (2) How have you responded to this feeling or situa-
tion? (3) uhat could be done to change the environment (physical, organiza-
tional, functional, etc.) to improve the situation? The responses given to
these questions were grouped into categories by inspection. The cateqories and

the number of responses fitting into each are presented in Tables 16 through 26.

DISCUSSION
Summary of findings

Student Satisfaction and Stress - The present study found Colorado State

University students to be similar to other college students on a number of mea-
sures of attitude, functioning and satisfaction. The CSQ subscale scores re-
semble the scoras obtained from the 1966-67 norm group by ETS, indicating that
students are generally satisfied with many aspects of the University environ-
ment. However, there are also indications of stress: forty-three perecnt of
the sample report feeling moderate to extreme overall stress at CSU. It is
this stress which must be investigated in order to identify mismatches between
the needs and gnals of the students and the rescurces and expectatfons of the
University. Examining the results of this study, three major areas of incon-
gruency emerge: financial suuport, educational-vocational planning, and
personal growth and development.

Finanzial Support - Financial support is a sionificant area of concern for

today's student at CSU. About half of those sampled feel finances are a prob-
lem; in fact, sixteen percent say that finances are the greatest prcblem they

face at the University. In response to the request for an environmental
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Environmental

Referent:

TABLE 16

#1 - My major is preparing me for a job

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
this feeling or situaticn?

Courses vague or not relevant,
curriculum too general, ro
practical application of
knowledge (14)

Few jobs available in the major (8)

Student is in general studies or
doesn't have a major (4)

Constant =emarks by professors
or others that jobs are unavail-
able {3)

Conditions outside the universitv--
the energy crisis, the econciy {3)

Major overcrowded (2)

Other (12)

}
i

Take required classes, get
good graces, graduite and
hope (9)

Taking classes cecause they
are interesting, not really

caring about jobz (8)
Going to araduate school (&)
On their own have sought

practical training (%)

Responding with anviety or
depression (4)
Becoming hored [3)

Considering changing
major (2)

Didn't respond to this
section (2)

Other (10)

e

What could be done to charge the
environment (physical, organiza-
tional, functional, etc.) to
improve the situation?

Problem is outside university,
s0 it can't do anythirg about
it (9}

« 0

Give more guidance on Job possiti
lities, more help in pliceren

- '

Let course requircrents te ror-
flexible, allow student to
specialize, cdrou unnecessary
courses {6}

Have more practical and field
classes (&}

More empnasis in coursss

(9] cnow.
roe

.

to he known for a jcbh (<
Didn't respond to this sectio~ {4

Get qualified faculty interested
in helping (3)

Smaller classes (2)

Other (8)

\

)
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Environmental Referent:

TABLE 17

#2 - Help in making a vocational choice is available to me at CSU

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
this feeling or situation?

What could be done to change the
environment {physical, organiza-
tional, functional, etc.) to
improve the situation?

Bad or misleading advice, no
interest or concern shown on the
part of advisors (17)

Didn't know where to go for help
or haven't looked for it yet (15)

Made decision on own with no
help from CSU (6)

Have gone to Career Services or
Counseling Center and gotten
no help (5)

Mo one knows what jobs are
available (4)

Other (8)

Made decision on tieir ow:

with no help {16)

Sought help frcm others,
friends or outside univer-
sity (9)

Just floated along, took re-
quired courses, didn't
worry about it (7)

Responded witn negative feel-
ings - frustraticna, anger,
anxiety (5)

Taken what classes wanted to,
dabbled in a wide variety to
get experience (4)

Tried to work with advisors,
make them more concerned (3)

Changed maijors (2)

Other (7)

Better advisors, get some frum
business world, not just teachers;
give the advisors more informition
on jobs, get advisors that are
more concerned with indivicd.als

rather than course reguirercnts (200

Jon't require freshren to declare
1 rajor (B)
Advertise whare to g2t help ()
Improve Counselirg Center, Freyine,
or Carcer Cernter, make them ¢y
open, avail:ble or perscrna: 7
... seminars an
oppavtunities (4

Have more practical arnd fielz
classes (4)

Other {10)
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TABLE 18

Environmental Referent: #3 - I am satisfied with self-directed learning experiences at CSU

How have you responded to
tnis feeling of situation?

What could be done to change the
environment {physical, organiza-
tional, functional, etc.) to
improve the situation?

What things in the environment
exist or have happened to make
you feel this way?

Classes too large, professors Have tried or crea
don't encourage going beyond the ; side learning expe

Restructure classes to allow rcre

ted out-
ri individual learnirg, less emphasis

ences

class, few self-directed
courses (29)

on own {22)

No reaction, Jjust take

e e e e

on grades {1a)

Sraller classes {(9)

Lack of seif-motivation or classes ard learr what's
initiative (6) required (1:) i Give rore directicn ard encouraae-
i rent in self-directed learning (€}
Major has not prepared or ex- Didn't respend to this ”
panded student (5) section (7) ' Provide more cutside of class
©activities /5)
Lack of direction on what Lose interect, hecome |
should be accemplished (4) vored (3) m SBetter communicaticn between stu-
dents anrd protessors {3)
Not enough time after doing Forced self to keep up with
course work for seif-directed class or talk with professor} Get teachers that are rore ir. .-
learning (3) (when taking a self- e<t-4 in self-directed learning {2)
directed course) (3) Fewier research-oriented profescors
Too many core requirements (2) (2}
Resented situation (2} Don't know any sclution (3}
Too much stress on grades (2)
Other (6) Didrn't respond to this sectien {Z)
Other (11)
Other (7)

L U
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Environmental Referent: #4

TABLE 19

What things in the environment
exist o have happened to make
you feel this way?

How have you res oo:ama to

this feeling cr situation?

Treated as a number, CSU to»
large and impersonal (14)

Already knew identity or re-
ccived opportunities outside
uf CSU (11;

Pressure to conform, get guud
grades (10)

Not enough time after studies
and work (5)

CSU confused the student (4)

Professors don't care about
students (3)

CSY an artificial enviren-
ment (3)

Can't take interesting courses
outside of major (2)

Other (11)

H@ncﬂma ncmﬁ
drew &ano self

Withdrew from .choal ar
sought outside activi-
ties {10)

Got involved with activi-
ties at CSi!, made rore

=\

narsonal contacts {7)
#2-ponded with feeiings
of depression, an.iety,

seif-inadequacs (7}

Didn't respend ta this
section (

SP
.
7)

Other (143)

Being a student at CSU provides me with opportuni

,——

tics to find out who ! am

what could F~ done to (harge the
environrent {physical, organiza-
tiwonal, functional, etc.) to
improve the <ityation?

More activities, rore friendiy
places ta ago (10)

ny 4 .Q

Cran't resnond to thig cection (8

te dore Lo

Nothing can b
t (7))

envircrmen

" jm_‘:x;. the

wfowmwmgﬁmwzgc«a_pxwaxmfcw-
cern and interest (7°

———

.a

Wwre flex1niiity in requirerente,
socan take electives cutside of
m3ior (F)

A

[
—

Have wiitier (lasse

Stow lasses down: switzhine to
se m~ ers will | A

More job experierce, mor: practical
classes (4)

Have more emphasis on indivi-
duals (3)

Other (8)

—— ey
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Environmental Referent:

TABLE 20

#5 - Finances are not a significant problem for me

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
this feeling or situation?

What could bLe done to change the
environment (physical, organiza-
tional, functional, etc.) to
improve the situation?

Family problems--parents can't
support or student self-support-
ing, married and supporting
family (51)

High cost 2f living, tuition,
books (43)

High cost of dorm--unfair to make
freshmen live theve (3)

Problems with financial aid--
can't get it, didn't get enough
or fear losing it (27)

Qut-of-state tuition too high,
can't get in-state residency (20)

Not enough money to feel
financially secure (18)

Can't find a job, can't work and
attend school at the same time,
or can't earn enough money (12)

Assistantships don't pay
enough (4)

Other (9)

LLooking for a jobh, working,
or changed to higher pay-
ing job (49)

Budgeted money, cpending
less on luxuries (46)

Have applied for and/or re-
ceived financial aid (39)

Student feels there is
nothing he can do (10)

Got more money from
parents (6)

Considered or have drupped
out for awhile tu earn
money (5)

Took out loans (4)

Gone on food stamps (4)

Other (14)

Increase amount of financial
aid (43)

Change financial aid structure and
rules of eligibility (32)

Lower cost of tuition or book:. {(:7)
Change vesidence requirement, (1)
Nothing can bo done (21)

et a job or make more jobs
available (16)

[iid not respond to this section
A_\J

Lower the cost of dorms or have
meal plans (6)

Change economic structure of
country (3)

Graduate and get a job (?)

Other (16)
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TABLE 21

Environmental Referent: #6 - I would consider going to the Counseling Center

-39-

if I had a personal or vocational problem

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
this feeling or situation?

What could be done to change the
environmant (physical, organiza-
tional, functional, etc.) to
improve the situation?

Not aware of services
offered (22)

Solve problems on own (20)

Go to friends, family, profes-
sors, or elsewhere for help (11)

Previous bad experience with

Solve own problems, or have
not felt any need to use
services (29)

Go to other sources (20)

Did not respond to this
section (15)

Publicize Counseling Center
more (25)

Nothing can or needs to he done
(16)

Did not respond to this
section (12)

counseling--in high school or Do not feel Counseling Get the staff more interested in N
elsewhere (8) Center would help (4) students, have a larger staff (9) ~H
Not convinced usowmmmﬁozmg ad- Other (9) Don't have any idea of what can
visors could help, would not go be done (3)
to strangers with personal
problems (8) Gihier (3)
Other (7)
O
&l
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Environmental Referent:

TABLE 22

#7 - My advisor has been

helpful to me

What things in the environment
exist or have happened to make
you feel this way?

How have you respcnded to
this feeling or situation?

[

What could be done to change the

environment (physical, organiza-
tional, functional, etc.) to
improve the situation?

Lack of personal concern on the
part of the advisor (32)

Advisor never in, hard to see,
has no time for students (23)

Advisor has not given any help
or advice (20)

Advisor not prepared for ap-
pointments, does not know
answers to questions (14)

Advisor just signs registra-
tion (13)

Advisor has given erroneous
advice on course selection or
has forced student into
classes he/she didn't want (9)

Student has not received any
vocational advice, confused
about major and job
availability (4)

Student does not need advising (2)

Other (5)

Worked out proplems on own--
see advisor only fn. signa-
ture or not at all (48)

Went somewhere else for
advice (35)

Changed major or advisor (9)

Responded with negative feel-
ings of frustration,
anger (6)

Tried to set up better re-
lationship, asked more ques-
tions of advisor (5)

Student has had no reaction
(5)

Do not trust his advice (3)

Did not respond to this
section (2)

Other (8)

Better selection of advisors,
students (40)

Have fewer students per advisor,

give each advisee more time, make

it easier to see advisor (17)

Train advisors about counseling,
give them more information (16)

Have professional advisors who
are not teachers (13)

Let student choose own advisor (13)

Did not respond to this section (6)

Other (15)

force
advisors to be more concerncd about

43

O

Aruitoxt provided by Eic:

E



Environmental Referent:

TABLE 23

#8 - Freshmen do not feel isolated on this campus

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
this feeling or situation?

Don't like dorm 1ife, dorms
isolate freshmen (17)

Classes/University too large (9)

New situation isolates and con-
fuses freshmen (9)

No personal concern shown by
anyone (8)

Freshmen don't know what's
going on (7)

Upperclassmen or professors
look down on freshmen (6)

Freshmen are not involved by
University (5)

Personally felt isolated as
freshmen (4)

Have been approached by fresh-
ment with this problem (2)

Not the fault of the Univer-
sity (3)

Other (10)

No reaction, just adapted
to situation, waited for
freshmen year to be over
(26)

Made a few friends (12)
Have tried to be friends
with freshmen or help them
out (9)

Got involved with things
outside of dorm (7)

Reacted with feelings of
anger, depression (6)

Did not respond to this
section (5)

Have talked with upperclass-
men, student assistants, or
professors (3)

Moved off campus or to upper-
class dorm (3)

Dropped out of school (3)
Other (5)

Tn» - —————— e e =

What could be done to change the
environment (physical, organiza-
tional, functional, ctc.) to
improve the situation?

Nothing needs to be done or don't
know what (12)

Have more campus-wide activities
to involve freshmen--more adver-
tising (11)

Have smaller classen (10)

Improve dorm life--smaller dormy,,
moere activities, better selection
of student assistants to find those
that care (9]

Provide more orientation, w.. in-
formation on what to expect (%)

Didn't respond to this section (6)

Set up Big Brother or Sister coun-
seling system (5)

bon't require freshmen to live in
dorms (4)

Lase freshmen into college life--
don't force right out of high
school, don't have hard flunk-out
freshmen courses (4)

Other (9)
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Environmental Referent:

TABLE 24

#9 - In my experience, faculty members have shown an interest in me

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
feeling or situation?

What could be done to change the
environment (physical, organiza-
tional, functional, etc.) to
improve the situation?

Classes too large (38)

Faculty members just don't care
about students or are too egotis-
tical (24)

Only 1 or 2 or no teachers know
student's name (8)

Teachers only notice those doing
well, or those asking a lot
of questions (6)

Teachers only lecture and hand
out grades (4)

Teachers have no outside time
to help (2)

Other (11)

No response to situation
(40)

Reacted with feelings of
anger, frustration, depres-
sion (16)

Gone to Jthers for help or
done it on own; ignored
professors (14)

Tried to get in to see pro-
fessors more, intaeract more
in class (10)

Pick professors carefully
when registering for
classes (2)

Feels situation has hurt
learning (2)

Did not respond to this
section (1)

Other (8)

Have smaller classes (39)

Teach proft 9rs how to teach so
Jhey are more Interested and
caring (14)

Fire bad professors, hire caring
ones (11)

Less emphasis on research and
committees so teachers have more

time for students; require faculty

to spend more time with students;
have more oftice hours (8)

Did not respond to this section (7)

More published student evaluation
of faculty (3)

Have more tz=aching assistants (2)

Other (9)

O
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What things in the environment
exist or have happened to make
you feel this way?

University/classes/dorms oo
large, student fs a nunier,
not a name (71)

General feeling of no one cares
except maybe a few friends,

/

little personal contact {13)

Lack of concern for the st
dent on the part of profes-
sors (9)

Feels university is a bLusi-
ness--only interested in
student's tuition (7)

Bureaucracy--often listing
specific problems the student
has encountered with admini-
stration or faculty (5)

Student's own problem, has
not gotten involved or done
anything to earn respect {5)

Lack of student input on
administrative decisions (4)

Not enough blacks on
campus (2)

Other or didn't understand
question (16)

Get off Campys
as possitle (1)
Transferring to another

school (?)

TABLE 25

How have you responded tn
this fecling or situation

Ignored yirobles o)

#1th negative feel-
silralion,
sion, anqgers (1%)

Done somethicyg positive--
usually wor! ¢
ing self-imige /14)

Ol improy-
Found a few qood friend.- -
faculty and students (14)

Get inyolved in acty

45 tach

vther or did not respona
to this section (24)

#10 - I personally feel valued as a person at CSuU

what could be done to chinge the
environment (physical, orqaniza-
tional, functional, ete.) to
fmprove the situation?

Nothing can be done becayse of
size ot univeroily, or dop't
Fnow what can be done (¢9)

Limit emvollment, cut <ise ot

cdasues ar have tore dioogee 1o, ;

aroups (78} ;

1

ld not vespond ta thi we bLion (1%,
i

i ere pphas i an teachinyg w

Talhtd than research, paove o hane e,

o deteratt with prafesaores, |

Morte atadent Qnve ] sepent
acivibies and a0

leed to dmprave gl icades e g
part ot cdrang ocatoy o)

Other:

Specitic solutions Lo individudg
probless (14)

Yogue - attitude han.ages (1t)
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Environmental Referent:

TABLE 26

#11 - I would go to the Learning Lab if I needed tutoring

What things in the environment
exist or have happened to make
you feel this way?

How have you responded to
this feeling or situation?

Have not heard much about
it (18)

Prefer to work out study pro-
blems on own (17)

Get tutoring h2lp elsewhere--
dorms, friends, professors (11)

Have tried tutoring services
and dissatisfied (9)

Level of courses beyond lab's
kelp (5)

tearning problems do not stem
from lack of understanding,
therefore tutoring would not
help (2)

Other (8)

Have sought out help else-
where and worked out own
problems (27)

Did not respond to this
section (15)

Have not considered going or
doing anything about
situation (14)

Have never returned to
lab (4)

Feel lab is incffective (4)

Other (6)

What could he done to change the
environment (physical, organiza-
tional, functional, etc.) to
improve the situation?

Publicize lab nmore (22)

Did not
(19)

respond to this sectlon

Student has nothing Lo sugqest in
the way of {mprovement (8)

Uparade quality of instruction,
get better tutors (%)

Other (16)

L~
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referent, students cite high costs, including aut-of-state tuition, and 1imited
resources--shortage of jobs, lack of financial aid, curtailed support from
parents--as causes of stress in this area. !thil» some of these students sug-
gest that more aid be made available and that custs be lowered, other responses
indicate a belief that the University is powerless to affect the situaticn.

Financial support is a very basic need of University students that is not
being adeguately met by the environment. In some cases, financial hardship re-
sults in withdrawal from the University. In less extreme cases, responses to
financial stress, including emotional reactions of anxiety and depression, may
detrimentally affect student functioning.

Educational-Vocational Planning - Another area of major concern for the CSU

student is that of educational and vocational planning. The CSU student popula-
tion is career oriented: eighty-eight percent have made at least a tentative
vocational decision; fifty-five percent plan to go to graduate school or pro-
fcssional school; many plan to enter professional, academic or business careers.
Thz needs of these students for assistance in planning their careers are not
always met by the University. Fifty-four percent of the sample indicated dis-
sai staction with educaticnal-vocational planning assistance at CSU.
Specific information was gathered about student zatisfaction with avaii-

ad’ ..y of vocational help, acaedemic advising and job preparztion. Thiriesen

:ent of the sample feel that vocational help is not available at CSi. Thess
students do not know where to look for help or have found exicsiing resources 2
be inadequate. They sugcest that services be improved and better advertised
and that special progracs such as seminars on job oppertunities be provid=4.
Scre feel that freshmen shouid not be required to declare a najor. Thirty-two
percant of the sample foel that their academic advisors have not been helpful.
They suglest that advisors shculd havs more training, more practical kaowisige,

and greater interest in h2lping students. They also want advisors who are rore
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readily avaiiable and who can give students more personal attention. Eleven
percent of the sample do not feel that their majors are preparing them for
erployment. These students are discouraged with job opportunities in their
fields or with the lack of relevant coursework. They suggest that more field
training and practical experience be made available and that more assistance
be given ir job placement.

Educational-vocational planning is an area of prime importance to the
career-oriented student body at CSU. Students are realistically concerned with
their prospects for employment after graduation. A substantial number of stu-
dents apparently feel that the University does not provide them with adequate
assistance in making a vocational choice, planning a course of study o« obzain-
ing specific job preparation. While some students respond to this situatinn by
actively seeking additional assistance, others react with anxiety or apathy.

In some prepertion of cases, tiie goal of the University %0 prepare students to
assume career roles is not being realized.

Personal Growth and Development - The present study reveals a third area of

concern tc the CSU student--that of personal grouwth and developrent. Students
at CSU are trying to develep self-identity through independent exploration and
through interpersonal interaction. The environment does not always facilitate
this process. ilany students feal a lack of persoral recognition within the
atmosphere of a large university: nearly eighty percent of the students sampled
fee? that little or no interest is showm in them by CSU; thirty-five percent do
not feel valued as a person at CSU): twenty-two percent feel that freshmen are
isolated. In response to the request for an environnmerta. refarent, reny of
these students repert being treated like a number by the University bureaucracy.
1< apoears that socme students feel lgcst in the midst of the complex Univer-
sity environment: they don't know about University services and don't know

how to TFind them. Twenty-six percent of the students sarpled do not think they
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have a good knowledge of University services. Students in the first years of
college were more likely to respond in tais fashion than were upperclass stu-
dents. Twenty percent of the sample report tiat University services are not
easy to locate and use. In rasponse to specific itens, some students report
that they are unaware of University secrvices such as vocational assistance,
learnina 12b programs and counselinc center activities. Lack of knouledoe of
University services may be an important factor contributing to the percefved
impersonality of tae University. In the present study, rmoderate oositive cor-
relations were found between knowlecge and accessibility of services and feeling
valued as a person at CSU.

Alons with a ceneral perception th.at the University does not dercastrate
personal interest in stuwents, students express particular concern about a lack
of siynificant interactions with faculty. flore than half of tha students renort
that they have no close relavioashins v:ith facul.y and that rost of their in-
structors <o not know them by nare. Sixty-four percent of the students sarmled
fe2l that lass than half of their instructors are cenuinely interested in stu-
dents. About ore cuarter of the sarle 2o not feel that faculty iave shamn an
interest in them. In addition, some students feel that tie faculty do not nro-
vide sufficicnt encouraagerent of self-exnloration and individualized learning.
In response to the request for an envi snmental referent, students attridbute lack
of sicnificant student-facuity interacti.ns to larce classes, heavy faculty
cormitment to resea=ch and otaer activitias, as well as to lack of motivation
on the part of priessors.

The results of this study lead %z *he -7 ision that sore students at CSY
have unrmet needs in the area of develoon. oTonereomal identity. A student
can apparently get lost witain the University e  a-ment. Unaware of Unijver-
si®y helping sarvices and havia~ mmin’= ~ contant - o faculty. such students
perceive the University as o zaring 2rd dimperscral. Some students adjust to the
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large university by actively creating their own place within it. Others whe
are not as successful may experience {solation and erotional stress resulting
in various maladaptive coping behaviors such as alccholism, chronic illnesses
and so forth, Ability to function socially and academically within the univer-
sity may be impaired. If 1t is to meet its goals, the university needs to be
responsive to student needs for personal growth and development, as well as to
vocationai and academic concerns.

Comparison with Previous findings - The present study fs the first assess-

ment of the CSU environment using a large representative sample. In contrast
to the results of an earlier study (Huebnar, et al., 1974), CSU students were
found to be generally satisfied with many aspects of the University. However,
the present study does support the contention of earlier reports that there are
some areas in which student needs are not consistently met. In particular, stu-
dent concern with perscnal growth and self-discovery was noted by earlier in-
vestigators {UICHE, 1973b; Huebner, et al., 1974). The earlier studies men-
tioned student desires and needs for personalized instructior, nractical learn-
ing experiences, additional caresr counseling ard improved knowledge of Univer-
sity helping services (MICHE, 19735; Bohren, 1973; McGrath, 1973). The present
study provides further confirmation of these needs.

Identification of Mismatches between Universityv ard Studsz-3: - The present

study has identified mismatches between student coals and neads and University
resources and expectations in three major areas. (1) Student financial nesds
are not acegquately met by the resources cof the University. (2) Student cozls
witn recard to vocational preparation are consistent with major tniversity goals.
Howaver, studant reads for assistznce in vocaticnal nlanning and preparation are
not always met by the University. (2) At Teast a ncrtion of the studeats have
needs in the arza of personal development and interpersonal orowth that are not
met by the University environment. The University rceds to attend to these

a1
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three areas of incongruency if its goals of preparing students to lead produc-
tive and fulfilling Tives are to Ho met.

Recommendations

The following recommendations do not exhaust all of the possibilities
suggested by the data presented in this report. Rather, they are responses to
the more critical areas that have been identified by the present study.

1. The instruments used in this study, the CSC and the ESQ, have generated
a wealth of information concerning students at Colorato State University. 1In
particular, the ESQ investiaated eleven possible areas of stress, eliciting in-
formation about precipitatina events, coping responses and recormendations for
change from those students experiencing the most stress. The data are presented
in environmental referent Tables 15 to 26. College Deans, Department Heads, and
general administrators could use this information as they make decisions that
will affect students in their areas. It is recommended that those individuals
who can use this information do so.

2. The present study provides the opportunity to study in depth the varicus
subgroups within the University. Functioning and satisfaction of students with-
in each separate college and class can be assessed. Further analysis of the
Jdata available can provide even more information.l For instance, it is possibla
to take a particular college and discover the characteristics (classes, majors,
gender, ethnic affiliation, etc.) of students experiencing stress in a particular
area. Such aznaivses vould allow exact specification of the target pooulation of
a carous intervention or program. Program effectiveness and efficiency could
then be greatly imoroved by tailering services to the nmarticular individuais

who would rost benefit. For example, it is interesting to mote that studemts

1Access to the raw data gathered in this investication can be obtained by

contacting John 8. Corazzini, University Counseling Center, @Colorades State
University.
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in the College of Acriculture are very satisfied with their advising system; on
the other hand, fresimen and sophomores in the College of Humanities and Social
Sciences are cenerally dissatisfied with their advising system. lith such spe-
cific information, University services can te adjusted to better meet the needs
of each individual.

3. Once the matches and mismatches of student needs and University re-
sources within various subgroups are {identified, representatives of the several
colleges might profit frem meeting together to discuss these findings. e
recommend that a forum be established consisting of representatives from each
College. !lithin this forum, colleges having difficulties with certain arecas
could query others who have shown success in tnose areas. This could allou for
greater sharing and cooperation between the colleces, resuiting in greater
cohesion throughout the university and greater effectiveness in attainment of
university and student goals.

4. A large number of CSU students (approximately 20%) do not know what
services are available to them or cannct find access to those services. I€ a
student in need cannot use an existing service, then the service cannot fulfiil
its function. Services already exist on campus in scme of the areas identified
by students as particularly stressful, as for instance in the area of vocaticncl
choice and job piacament. It is imperative to increase student knowledoe of
these services and to facilitate their obttaining access to them. Some studeats
have sugoested that sarvices be better advertisad. e recommend tnat service
agencies becore actively ensagad in secking out those students who most need
their help. In addition, the authers sucgest that students be taught nanring
skiils, that is, how to find what they n2xed in the University erviromment. This
might be cdore during Preview CSU or coiuzr crientation programs. e further sug-
cast that the University make better use of rape. sicns and other oeographic
irdicators to help studants locate zppropriate resources 0 mest their needs.
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5. One of the more crucial and stressful areas singled out by the study is
that of finances. Students feel financial stress durina the current recession,
as do many other groups in our society. In some cases, financial hardship can
impede the educational process. One intervertion would be to offer a survival
budgeting course for students, in which they could share their experience and
fdeas. It is also sugaested that the administrators involve the students in
the problem solving processes that apply to financial mattars. Such participa-
tion might Teave students feeling less frustrated and powerless than they do
nov, especially if they were allowed to be directly involved in decisions that
affect their lives.

6. Advising seems to be second to finances a$s ar importart area of stress
for students at CSU. It is suggecied that the colleges compare advisina procrams
and take advantage of those svstems which seem to be generating the hichest
satisfaction. Irn addition, recommendaticns from the students for chanzes in
the advising system, presented in Table 1, should be considered.

7. Personal grovth and identity has been a consistent area of concern for
students who have responded to the different studies done at Colorado State Uni-
versity. Sore students cre dissatisficd with what they see as the impersonal
nature of the University envirorment and their inability to make personal con-
tact with professors and administrators. It is sugoestad that faculty Se ox-
plicitly resarced in scma fashion for vorkina closely with students, and that
students be encouraged ¢5 assume greater resmonsibility for seeking out the
interactions they desire.

Learning about the students ard the ecducatisnal enviromment at Colsra“o

{

Stata University is a very todicus, lenzthy znd difficult prcsess. The imlica-

tions and rossidbilitics of such studv, hewever, are monueatsl. The presert
study has cenerated a corplex picturs of Colorzds State University students and

their interacticns with the environmant. Some of ths matches znd mismatches

4
+
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University Counseling Center January 27, 1975
Colorado State University
Fort Collins, Colorado 80523

He were very pleased to receive your support of the project to
assess student perceptions and behaviors fn our university environment
which wiil be conducted this Quarter. Your interest in the.study is
greatly apprecfated.
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Aruitoxt provided by Eic:

NOTE:

A.

The responses to the following questfons (A-) are to be coded in the

upper left hand corner of Page 1 on your answer :sheet. ~55-

Which of the following reflects your current class standing:

Freshman
§oghomore

W -

Junior (including Veterinary Medicine, Professional level 1)
Senior (including Veterinary Medicine, Professional level 2)

Sth Yr. Bachelors Candidate
2nd Yr. Bachelors Candidate

Post-achelors taking Unlergraduate courees

Post-Bachelor students enrolled in graduate programs, or doing non-degree graduate

work and students classified as Veterinary Medicine Profeasional level 3 or 4,
leave this item blank.

B, C, § D,

The following list of majors is arranged by cullege. Find your major and grid the

3-digit code 1in the columns marxed B, C and D.

College of Agricultural Sciences

111

121
122
123

131

132
133
134
135
136
137
138
139
140
141

151
153

Agronomy

Animal Scliences {(Graduate Only)
Animal Sciences (Undergraduate Only)
Avian Science

Agricultural Scilences
Undecided Freshmen
Agricultural Business
Agricultural Economics
Agricultural Journalism

Food Technology

Farm and Ranch Management
Ceneral Agriculture
Agricultural Industries Management
Vocational Agriculture
Bio-Agricultural Science
Agricultural Sciences Special

Horticulture
Landscape Hort: ulture

Collepy of business

211
221

231

Accounting
Finan:e

Marketing

o8

241 Industrial Relations
242 Management
243 Production & Operations Management

251 Management Scierce
252 Information Systems

261 Two-year Secretarial Program
262 Administrative Office Management
263 Business Teacher Education

271 Business Undecided Freshmen

272 Business (Graduate Only)

273 General Business
{(Undergraduate Only)

274 Business Speclal

College of Engineering

311 Agricultural Engineering

321 Atmospheric Science
«Graduate Only)

331 Civil Fongireering

341 FElectiical Engineering

351 Engineering Undecided Freshmen
352 Ergineering Speclal

353 Englneering Science

361 Mechanical Engineering



College of Forestry and Natural Resources

411
412
413

421
422
423
424
431

432
433

441
442

451
452

461
462
463

Geology
Watershed Sciences
Earth Resources (Graduate Only)

Forest and Wood Sciences
(Graduate Only)

Forest Biology

Wood Science and Technology
Forest Management Science

Fishery and Wildlife Blology
(Graduate Only)

Fishery Biology

Wildlife Biology

Natural Resources
Forestry and Natural Resourcea
Special

Recreation Resources (Graduate Only)
Outdoor Recreation

Range Science (Graduate Only)
Range~Forest Management
Range Ecclogy

College of Home Economics

5:1

521

531

533
541
542
543
544
551
552
553

561

Child Development &
Family Relationships

Focd Science and Nutrition

Consumer Sciences and housing
(Graluate Only)

Consumer Sciences (Undergraduate
Only)

Housing and Design

Home Economics ‘ndecided Freshmen
General Home Econcmics

Home Economics Special

Vocational Home Economics Education

Prof Curriculum in Occupational
Therapy

Preoccupational Therapy

Course of Study

Occupational Therapy (Graduate Only)

Textiles and Clothing

-56-

College of Natural Sciences

€11

612
613

621
631

641
642

651
652
653
654
661
671
681
691

652
693

College of Humanities and Social Sciences

Botany and Plant Pathology
(Graduate Omly)

Botany

Plant Pathology

Biochemistry (Graduate Only)
Chemistry

Computer Science
Mathemati-s

Natural Sciences General Studies
Natural Sciences Special
Biological Science

Physical Science

Physics

Psychology

Statistics

Zoology and Entomology
(Graduate Only)

Zoology (Undergraduate Only)
Entomology (Undergraduate Omnly)

711
712
721

731
732

733

734

741

751
752
752
754
755
756
7%7

English
Technical Journalism
Economics

Foreign Languages (Graduate Only)
Modern Languages - French
(Undergraduate Only)

Modern Languages -~ German
(Undergraduate Only)

Modern Linguages - Spanish
(Undergraduate Only)

History

Music

Music Education
Orchestral Instrument
Organ

Piano

String Instrument
Velce
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758 Art 951 Physiology and Biophysics

(Graduste Only)
761 Philosophy

961 Radiology and Rsdiation Biology

771 Political Sclence (Graduate Only)

772 Aathropology (Undergraduate Omly) 971 Pre Veterinary Medicine

773 Sociology (Undergraduate Only 972 Veterinary Medicine (DVM)

774 Socialogy & Anthropology 973 Veterinary Medicine &
(Craduate Omly) Plomedical Science Special

775 Social Work 974 Veterinary Science

781 Speech and Theatre Arts

791 Humanities and Social Scilence
General Studies

792 Humanities

793 Soctal Science

794 Teacher Certiffi:;ation

795 Humanitiee and Social Sciences
Special

College of Professional Studies

811 Education (Graduate Only)
821 Hearing and Speech Science

831 Industrial Arts (Undergraduate Only)
832 Induatrial Sciences (Graduate Ouly)
833 1Industrial Construction Management
834 Manufacturing

841 Phyeical Education (Graduate Only)
842 Health & Phyeical Education
(Undergraduate Only)

%1 Vucatlonal Education (Sraduste Only)
852 Distributive Education

853 Trade & Industrial Education

854 Vocational-Techrtcal Education

College of Veterinary Medicine & Biomedical Sciences

911 Anatcmy (Graduate Omly)

921 Clinical Sciences (Graduate Omly)
931 Environmental Health

932 Microbiclogy

933 Medical Technology and Microbiology

941 Pathology (Graduate Only)

c
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E. Would you clessify yourself as belonging to a racial or ethnic minority group?
(Americen Indian, Black, Chicano, Oriental, etc.)

1. Yes
2. No

F. What is your current residency status as defined by Colorado State University
for tuition purposes?

1. Colorado Resident
2. Nen-resident

G. PRate the degree of overall gtress you currently feel as a student at CSU?

1. No stress: I am energetic, confident and enjoying my activities
at CsU.

2. A little Stress: I am usually energetic, confident and happy, but
occasionally I feel mildly tired, 111, or anxious and somewhat
pressured,

3. Moderate amount of stress: I gometimes feel uncomfortably tired,
111, or anxious; and there are occasions when I experience a fair
amount of pressure which is somewhat difficult to handle.

4. Congiderable amount of etress: I fairly often feel quite tired,
111, or anxious, and experience a considerable amount of pressure
which is at times difficult to handle.

5. Extreme amount of stress: I am frequently tired, 111, or anxious
and experience a great deal of preasure that 1s difficult for me
to cope with.

H. The process of changing from the quarter system to the secmester system at
CSU {¢ causing me:

No atress

A little stress

Moderate amount of stress
Considerable amount of stress
Fxtreme amount of stress

(VIR S B PSS B 8

1. i feel as though I have a good knuwiedge of the services, facilitiee,
bulldings and other offerings of the University and campus.

Strongly d. sgree
Disagree s mewhat
Neutral

Agree somewhat
Strongly agree

(S BRIV SN
Y N

Jo I find it fairly easy to find and get the help I need or to locate and
make use of mervice or facility I want on this campus.

1. <Strongly disagree
2. Disagree somewhat
3. Neutral

4. Agree somewhat

5. Srrongly agreas

61
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Aruitoxt provided by Eic:
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STUDENT 1.0. || - -

(Please repeat 1.D. on Page 4)

ENVIRONMENTAL SATISFACTION QUESTIONNAIRE

In recent yezrs, there has been growing interest in student perceptions
of their environment. This questionnaire is designed to gather information
from you about your environment. It is hoped that environmentai changes
will follow. It is important then to have your feedback about how you ex-
perience the CSU environment.

NOTE: THERE ARE NG RIGHT OR WRONG ANSWERS TO THIS QUESTIONNAIRE. WHAT IS
IMPORTANT IS HOW YOU PERCEIVE YOUR ENVIRONMENT.

PART 1

Instructions:

For each statement, circle the number which best describes your feelings
or perceptions and tnen code that number in the box to tne right.

1f you Strongly Disagree with the item, circle the nunber 1.

[f you Mildly Disagree witn the item, circle the number 2.

If you feel the item is About Equally True as Untrue, circle
number 3.

If you Mildly Agree with the item, circle the number 4.

MM MEH

If you Strongly Agree with the iter, circle the number §.

Example:

Suppose that you very ruch agreed with the following statement and felt
strongly about your satisfacticn. VYou would then circle number § as shown

and code 5 in the hox to the 1ight as shown.
Ex. [ am satisfied with iy living conditions
(room, apartrent, etc.). . . . . . ... .1 2 3 & (:) ESt]

VS
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instruct’-ns <1vC . e

Agree/
I Mildly Disagree Mildly Strongly
__Disagree Disagree Equaily Agree Agree

1.My major is preparing
me for a job......... 1 2 3 4 5

2. Help in making a
vocational choice is 1
available to me at

(AN
w
P -
wn

3.1 am satisfied w-th
self-directed learning 1 2 3 2
experiences at CSU...

(8]

4.Being a student at
CSU provides me with
opportunities tc find

,_.
o
()
S
wn

out who I am.........

5.Finarices are not a T T
significant problen 1 5 A 4 5
forme............... -

6.1 would consider going
to the Counseling
Center if I had a
personal or v.cational

[aS]
o
F-X
wn

___E_r;o_g.]._e.n..'..' L e e e e e = e e e -
7.My advisor has teen
helpful to me..... ... 1 h 3 4 5

8.Freshmnen <o nnt feel 07 _ T T e e -
isolated on this i ¢ 3 3 5
CaMPUS . v vt nan.
9. Tn my arperience, T TTTTTOTT Trmmmm o as s mmommmm e m s
facu: ty merters have
shown «n intercit 2 : < K 4 5
11~ I
T R
valued &s a persan - .
- A_ 3 4
at CSU.vvernnn .. 5
11.7 would go to she 7 T T ITIT S Tm e T e
: USRS .
Learning Leb i4 ] ! 3 4 5

needed tutoring. ..
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Aruitoxt provided by Eic:

Page 3 - PART 1[I

In Part II, the staterents in Fart [ a2re repeated. Your responses are aiso

recorded in the boxes to the richt. You are now asked tu give additional informa-

tion about those questions to which you responded "Strongly Disagree" (1) or
“Mildly Disagree" (2). You are to do this by answering each of the following
three questions atout that item:

1. What things in the University environment (physical, organizational, inter-
personal, functional, etc.) exist or have happened to make you feel this way?
2. How have you respondad to this situation or feeling?

3. Wnat could be dore n terms of a change in *the environment (physical, orga-
nizational, functioral, etc.) to improve tne situation?

Remember, you are crly *c respond to those statements which have 3 1 or a 2
in the box to the righe,

EXAMPLE

Using the €aample 1n Part 1, suppese you had respencded with "Strongly Disaqgree”
(1) to the statement: "I am <atisfied with my living conditions (room, apart-
ment, etc.)." You would no« answer the above three questions about why you
"Strongly Disagree” with tre statenent that you are satisfied with your Jiving
conditions.

For exairple:

T T U, P
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wiat thine 0 e W have veu G Whas could be done to
sraiegaernt erist Gr o reinpondes o crange the environment
nave nopsonen to riakel this sityation] (physical, oraaniza-

you fool tril wg, gr feeling? tioral, functional, etc.)
to irorove the situation?

a.l am satis i 'Thwré“:)'u;mfd?th—Wm“f—ﬁlé}’BHEHHY"Wﬁéﬁﬁfhfequ1re froshmen
with wy Treinty s Uy ntudy in ooy Lo oroom 2 to live in corms--make
conditions, Poronny, oo prdyaly wnd poeach a8 poss- {nore private roons
(room, apart- LAUIV VR A R E LI thie--atudy available--have quiet
ment, etc., Tive o vl at library. hours for sleeping

mnd studying

e ek e

]
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Page &

STemiNT 1.D. DDD SIBINE

]|

wnat things in tne
environment exist or
have happened to make
you feel tnis way?

U

RIC

1.My major is pregaring
me for a job.........

Z.Help in marirg &
vyocational choice ¢

availeble to e 2¢
oS ] PP
3.7 am satisfied with

self-cirecteu lecrring
experiences at (o't ..

F.Being a student at

CSU provides me with
opportunities tu find
out who |

5. finances are nct 4
significant probla
for me

6.1 woula considor =oiny

to the Counsel:inn
Lenter if 1 rnad =

cersonal «r voratiune.
groblem..............
My advisor aan e

helpful to ~e .

S fresnren do not
jisolated on this
CAMPUS s e ot oo

tou |

3. Tn my experiene,
faculty me~bers base
shown an interest

persar ity teo]
valued . & peoroon

at CSu. ... .
T weuTe e e
Learnirsg Lan it

reedod tuturins

i

e e e

How have yCu responded
to this situation or
feeling?

“hat could be dune to
change the environment:
(physical, organiza-
tional, funct.onal,
etc.) to improve the
situation?

R

e e e
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University Counselinz Center September 16, 1974
Colorado State University
Fort Collins, Colorado 80523

This note is to inform you of the progress that is being made on a
second environmental assessment of the CSU campus and its students,
slated for Ki _ac, 1975. This new study is essentially a validation and
elaboration "f ise previous one done in 1972-73, the results of which
you received in the Student Peveloument Rengrt entitled, "Students, the
Collece Envire. ~ 1t, and Their Interaction.™ Our new study will include
an enlarged sample of approximately 1,000 undergraduates.

In addition to using Educational Testing Service's College Student
Questionnaires, which was part of the 1972-73 study, we are aiso planning
to vse a locally written questionnaire dasigned to tap students' reac-
tions to several points of stress identified by pravious environmental
studfes at CSU.

One of the major tasks yet to be accompliched {s dectiding on a way
to obtain an unbiased, quasi-random, stratified (by year, sex and college)
sample. The two factors which have complicated this are lack of funds
to pay 1,000 students for participation and the testing time, which is
about 2 hours total. We would very much appreciate any suggestions you
might have, either in terms of obtaining the total sample, or more specifi-
cally. how we might induce students in ycur college to participate. In
addition, we would welcome any input you might have regarding efther
spacific points of stress in the environment or special subgroups of stu-
dents we should pay particular attentiocn to in this study.

Yle very sincerely desire yuur participation in this effort, to what-
ever extent {s possible for you. If you would 11ke further {nforwaticn
or have {deas or suggestions for us, please do call, jot us a note or
even set up a time for us to meet together. Fbe will keep in touch with
you as regards the progress of our plans and the results of our investiga-
tions.

For the Research and Evaluation Team,

s/ Jack Corazzini

t/ Jack Corazzini, Ph.D.
Cocrdinator of
Research ard Svzluztion
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University Counselfng Center January 27, 1975
Colorado State University
Fort Collins, Colorado 80523

He were very pleased to receive your support of the project to
assess student perceptions and behaviors in our university environment
which wiil be conducted this Quarter. Your {interest in the.study {s
greatly apprecfated.

After considering the various suggestions we have received, we
have modified our plans concerning the selection of the sample. le
are now selecting a ten percent random sample of the students enrolled
full time at the university. These students will be invited to partici-
pate in the study. Ue believe that this method of selection will best
insure 2 representative sample from each college.

We will keep you informed of our srogress with this study. Your
comments and suggestions are always welcome.

Sincerely,
s/ Jack Corazzini
t/ Jack Corazzini, Ph.D.

Coordinator of
Research and Evaluation

69
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Unfversity Counseling Center January 23, 1975
Colorado State University
Fort Coliins, Colorado 80523

Dear Student:

In recent yeai's, we, the staff of the Counseling Center, have
iearned the importance of student psirceptions of their environment.
If we are going to be effective in serving you, w2 nead to know what
your life is 1ike here at CSU. As you know, there are many things
in the university environment that enhance your experiences at CSU;
on the other hand, there are things that may block or hinder you as
you attampt to reach your goals. We are interested in finding out
what problems you experience in order to make changes in our pro-
gramming or make suggestions to other campus organizations and
agencies. To accomplish this task, we need your ccoperation.

He have selected you and a few of your fellow students to assist
us with this task. We want your feedback about the university en-
vironment here at CSU. Your participation will involve one and one-

hal; hours of one evening of ycur choice during the week of February 10,
1975.

The goal of this project is to enhance the quality of student
life here at CSU. To meet this goal, we need you. Please help us.
You'll hear from us again soon with more information.

Sincerely,

s/ John G. Corazzini

t/ Joan G. Corazzini, Ph.D.
Coordinator of
Research and Evaluation
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University Counseling Center January 31, 1975
Colorado State University
Fort Collins, Colorado 80523

- Dear Student:

Last week I wrote to you about our interest in learning how
you and other students see 1ife at CSU. I mentioned that I would
be asking you and some other students to heip us with this task.
te think that the quality of student 1ife at CSU can be improved
and we need you to tell us how.

In order to cet your feedback I have reserved:

PLACE:  C-146, Plant Science Bldg.
DATE: Febrvary 10, 11, 12, 4 13
TINE: 7:00 - 10:00 P.M.

Please come to C-146 of the Plant Science bHuilding on one of
the four days listed above. I need approximately 1% hours of your
time, so you can plan to come for any 1% hour block within the 3
hours scheduled.

I know your time is valuable and there are other important demands
made of yor:, but if vou ccn take the time to give us your feedback on
liTe here at CSH, I will take the time to convev your sugoestions
to President Charberiain, to the Vice Presidents and to the Deans of
each College.

If you have any questions, please call me at 491-6053.
Sincerely,
s/ Jack Corazzini
t/ Jack Cerazzini, Ph.D.

Coordinator of
Rasearch and Eveluation
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University Courseling Center February 21, 1875
Colorado State University
Fort Collins, Colorado 80523

Dear Student:

I am writing to you once more to invite your help in gathering
information about the quality of student 1ife at CSU. Each person
we have selected has a unique view of the CSU environment and thus,
your feedback is most important and valuable.

The week of February 10th seems to have been a bad time for some
students to give their feedback. Some had the flu, others exams; many
couldn't make the evening times scheduled. In order to give you an
opportunity to participate, I have decided to mail the questionnaire
to you. IT you could fill this out and return it at vour earliest con-
venience I would be most appreciative.

Please respond to the questions in the enclosed booklet by coding
ycur ansvers on the answer sheet using the enclosed #2 pencil. then
completed, please return the buoklet and answer sheet to me in the
enclosed emvclope.

Thank you for your time and cooperation.
Sincerely,
s/ Jack Corazzini, Ph.D.
t/ Jack Corazzini, Ph.D.

Coordinator of
Research and Evaluation



(Postcard)

Dear Student:

Towards the end of last quarter you recefved a
questionnafre in the mail. This is part of a survey
that 1 hope might be helpful in enhancing the qualfity
of student 11fe at CSU. Your response to this ques-
tionnaire is highly valued. If you can find time in
the next fow days to complete the survey and return
it to me, I will be very appreciative.

If you have already returned the questionnaire,
please disregard this card.

Thank you for your cooperation.
Sincerely,

Jack Corazzini, Ph.D.

-3
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